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Creating an Alignment to State/National

 Standards-Based Unit of Study


Introduction

   The planning process for units of study described in this planning guide can be used to develop any unit of study regardless of grade level, content area, or level of integration.  Using this planning process leads to a focused unit that ties together curriculum, instruction and assessments and keeps the identified standards as the focus of instruction, student learning and assessment.  Appendix A illustrates how units of study fit into the big picture of curriculum instruction and assessment.  It represents a method of planning and delivery of instruction that ensures all students understand what they are asked to learn and why it is important to learn.

What is the rationale for a standards-based unit of study?

· Ensures instructional alignment with standards

· Makes sense to learners

· Links learning to living—provides relevance to students’ lives

· Promotes learners’ awareness of the “why” for learning

· Reflects efforts to design instruction best suited to individual learners

· Encourages unit designers to think carefully and independently about their work

· Makes the textbook a tool rather than the major force behind instruction

	What are the components of a standards-based unit of study?



	· Unit organizer

· Standards addressed

· Essential/Guiding questions

· Assessments

· Learning experiences
	· Strategies for addressing individual student needs

· Scoring criteria

· Resources

· Reflection


   Alignment to The Program of Studies for Kentucky Schools Primary-12 (2006) is an essential component of any unit of study since it outlines the minimum content standards required for all students before graduation (704 KAR 3:304).  The “Scope and Purpose” to the Program of Studies states:

   The instructional programs for Kentucky’s public schools emphasize the development of students’ abilities to acquire, apply and integrate knowledge, skills, and understandings in real-life contexts and to problem-solve, make decisions, and think critically and creatively. They assist students in connecting learning to the world beyond the classroom by exploring and investigating real issues and problems of communities, states, the nation, and the world.

It also ensures that the individual needs of students are met as a part of the learning plan.  As the “Scope and Purpose” in the Program of Studies states:

Well-designed curriculum and instruction recognizes the diversity of students and how children learn, construct knowledge and acquire skills and concepts of the disciplines. The curriculum and instruction incorporate an understanding of students’ families, cultures and communities and draw on these understandings to create a rich context and environment for learning. Curriculum and instruction are culturally responsive and provide for the diversity of students to assure that all students in Kentucky public schools have the opportunity to learn (time, support, access, equity, resources, and quality educational design and practices) at high levels. Schools provide appropriate supports and accommodations to facilitate student learning and preparation for the 21st century.

   When designing units of study aligned to the Program of Studies, the key to this process is identifying standards to determine what students should know and be able to do at the end of the unit.  The next major step is to plan for the demonstration of student learning, and finally for the delivery of instruction.

   Units of study are vehicles for providing multi-faceted learning opportunities for students.  Using standards from the Program of Studies as the basis for a unit focuses the planning on meaningful and relevant concepts.  The unit plan, in turn, enhances the delivery of instruction and assessment.  

   As you plan your unit, consider the following questions:

   How will the unit…

· connect to the students’ prior knowledge?

· address targeted standards?

· encourage critical thinking skills?

· meet the needs of diverse learners?

· align assessments to targeted standards?

The planning process for units of study outlined in this manual is designed to move instructional units from the left column to the right column of this chart

	From…


	To…

	Planning begins with identification of instructional activities
	Planning begins with identification of what students are to know and do as a result of the unit

	Planning for instruction is the same for all students and meets the needs of some students
	Intentional planning meets each individual learner’s needs

	Teacher-directed instruction
	Student-centered instruction (e.g., investigation and inquiry) 

	Textbook is used a main source of information
	Variety of instructional resources are used

	Interdisciplinary connections are often forced
	Interdisciplinary connections as appropriate

	Assessment is infrequent and at the end of the unit (summative)
	Assessment is ongoing, informs instruction and allows for extending understanding through application of knowledge (formative and summative)

	Students work toward standards which are often unclear
	Students work to meet clearly defined and known standards


How to Use the Standards-based Units of Study Planning Guide

   The standards-based units of study planning guide is organized in four parts, followed by appendices of additional information/resources.  The first part is the unit plan template, which is designed to provide guidance as you think through the design of your unit.  As you work through the various components, you will find questions to help guide your thinking.  Remember, your unit plan is just that—a plan.  It is a living document to which you will often refer and revise.

   The second part is the lesson plan template. After developing your unit, and tentatively sequencing your learning experiences, individual lessons can be developed.  By seeing the big picture of where you are and where you wish to go, you will be able to focus your individual lessons more clearly.  The format is similar to that of the unit plan in that there are guiding questions to aid in the development of your lessons.  Remember, a lesson may cover more than one day of instruction.

   The third part is the unit/lesson reflections and questions. Reflection is an important aspect of teaching- a mental process that teachers undergo constantly.  Part III provides a place to record your thoughts after each lesson.  This written record is a way to capture your thoughts on the unit and lessons. This written record not only allows you to reflect on your instruction, but also helps inform professional conversations about instruction throughout the school.

   The appendices provide further discussion, examples and resources to help as you plan your unit of study.

PART I:

Unit Plan Template

Part I:  Unit Plan Template
   The following template provides guidance as you think through the design of your unit.  As you work through the various components you will find questions to help guide your thinking.    While a template is provided for your use, you may wish to design your own form—one that best suits your needs.  It should, though, contain the following: 

	· Unit organizer

· Standards addressed

· Essential/Guiding questions

· Assessments

· Learning experiences
	· Strategies for addressing individual student needs

· Scoring criteria

· Resources

· Reflection


   As this manual has been designed of use by a variety of teachers, the Standards Addressed component has a listing of various standards.  In this way, teachers will be able to focus on those that are most applicable to their situation.  You may, however, wish to address or connect some standards as “supporting standards”.  These are standards that will be addressed by not assessed and may come from other content areas.

   Note:  You will likely find yourself moving between the various components in a non-sequential order.  For example, as you begin developing your end of unit assessment you may go back to your targeted standards, adding or removing some.  As you begin sequencing your unit, you may make changes to your determined learning experiences and/or assessments.  

   Reflection is an important aspect of teaching:  a mental process that teachers undergo constantly.  After teaching your unit you may choose to use the “Reflection” component to jot down information about the unit.  Included are sets of questions to help in this reflection process.

  Remember, your unit plan is just that—a plan.  It is a living document to which you will often refer and revise.

	Standards-Based Unit of Study Template 


Part I: Unit Plan Template

	Unit Title _______________________________________________________

Teacher  _______________________________________________________

Grade Level _____________ Approximate Length of Unit ______________




	Unit Organizer –a statement or question that communicates the content standards in a way that engages students by connecting learning to prior knowledge, skills, experiences, beliefs, and/or customs. See Appendix B

Organizer Checklist

Does your organizer meet these criteria?

___ provides relevance; the “why” for learning

___standards-based

___inquiry-based

​​​___connects to prior knowledge



	Standards Addressed

Academic Expectations and Program of Studies
(The minimum content required for all students by law)
Standards – Program of Studies, Core Content for Assessment ( Combined Curriculum Document ), Kentucky World Languages Framework, English Language Proficiency, Technology Student Standards, Kentucky Occupational Skill Standards, ACT College Readiness Standards, College Board Advanced Placement (AP), International Baccalaureate (IB) See Appendix C
Targeted Standards- content and skills/processes to be taught and assessed

Supporting Standards - content that is relevant to the unit but may not be assessed; may include connections to other content areas 

Note:  Academic Expectations and Program of Studies contain the minimum content required by law for all students.

	What Do Students Have To Know and Be Able To Do in Order to Meet the Targeted Standards?

The targeted standard(s) should be deconstructed to determine what students should know and be able to do (learning target).Once the targets are determined, formative and summative assessments are developed and aligned with learning targets. See Appendix C

	Students will know:


	Students will be able to do:




	Essential/Guiding Questions - are used to gain student interest in learning and are limited in number.  They promote critical or abstract thinking and have the potential of having more than one right answer. See Appendix D
Do the essential questions:

___ connect to targeted standards?

___ narrow the focus of the organizer?

___ connect and address all targeted

       standards?

___ encourage critical thinking skills?



	Summative/End of Unit Assessment - the final assessment piece of the unit which should evaluate student progress in achieving each of the targeted standards. See Appendix E       

Does the assessment:

___ assess all targeted standards?

___ align to Depth of Knowledge level?

___ demonstrate critical thinking skills?

___ demonstrate learning in different ways?

___ allow for diverse needs of students?



	Scoring Criteria

Develop a scoring criteria tool that will evaluate your summative/end of unit assessment. 



	Questions for Consideration

___ How well do we want them to know it and 

       be able to do it?

___ What do we want students to know and 

       be able to do?

___ How will we know when they know it or

       do it well?




	Entry-level Assessment – Once learning targets are determined and your summative assessment has been designed, students are pre-assessed to determine their strengths, weaknesses, understandings and misconceptions in order to inform instruction. See Appendix E

	How do I…

__ find out what my students already

     know and are able to do?

__ find out what additional support

     students need to meet a given

     learning target?

__ form flexible groups for instruction

     based on what students know and

     are able to do?




	Type of Assessments—In addition to your summative/end of unit assessment, what other assessments will you use throughout the unit (e.g., formative, summative assessments, diagnostic assessments, pre-assessment aligned with learning targets, classroom assessments, learning checks?) See Appendix E

	Assessment
	Learning target aligned to assessment
	Write F for Formative an S for Summative (may be both)
	How Often?

	Anecdotal records

Class discussions

Conferences and interviews

End of unit tests (including MC and OR)

Journals, learning logs

Performance events

Performance tasks

Projects

Running records

Selected and/or constructed responses

Self-assessment/reflection

Student revision of assessment answers

Student work folder


	______

______

______

______

______

______

______

______

______

______

______

______

______
	______    ______

______    ______

______    ______

______    ______

______    ______

______    ______

______    ______

______    ______

______    ______

______    ______

______    ______

______    ______

______    ______
	______

______

______

______

______

______

______

______

______

______

______

______

______

	Other: _______________________
	______
	______    ______
	______


	Learning Experiences
- When designing learning experiences, consider varied and rigorous instructional strategies to teach content.  As you design instruction, plan learning experiences that reinforce and enrich the unit while connecting with the standards and assessments.  Specific details can be recorded in lesson plants.  See Appendix F

	Indicate your unit learning experiences here.

How do the learning experiences…

___ address individual student needs?

___ consider the perspective of the learner?

___ include varied and rigorous experiences?

___ incorporate appropriate literacy strategies/skills?

___ incorporate appropriate content literacy strategies/skills?

___ connect to other content areas as appropriate?

___ integrate technology as appropriate?




	Unit Sequencing- Order/sequence your lessons after determining your assessments and learning experiences. This sequencing should build upon students’ previous knowledge, allowing them to make connections to their learning. See Appendix F



	Consider the following questions when sequencing the unit.
· What sequence of instruction will work best for my students to understand this content?

· How will the learning experiences be organized to maximize engaging and active learning?

· How do the lessons move students from foundational to critical thinking skills?




	Resources/Tools

List resources/materials that are needed to support student learning.

Do the resources:

___relate to the identified targeted standards?

___enhance student learning?

___allow for the diverse needs of students?

___move beyond the textbook?

___help make learning relevant to students?

___integrate technology in a meaningful way?




	Reflection

After teaching the unit, reflect on the strengths and weaknesses of the lessons, activities and assessments.  How can I make the unit more effective? 

Questions for Reflection:

· What worked well and how do I know this?

· What lessons/activities do I need to revise?  Why?  How?

· How did my assessments (formative/summative) guide/alter my instruction?

· Should/Could I involve other teachers in this unit (cross-content connections)?

· Are there any additional resources I need to include?

· What might I do differently next time?



A standards-based unit of study is a coherent body of subject matter aligned with standards that focuses on a main topic or process that can last from a few days to several weeks.






























































