READING STRATEGIES AND SKILLS WE TEACH



Types of Reading:

Type of Reading�Grade 4�Grade 7�Grade 10��Literary Reading, (examples:

Short stories, novels, plays, scripts

Poems)�

50%�

40%�

30%��Informational Reading, (examples: magazine 

and newspaper articles, letters, brochures,

reference materials, essays, nonfiction books, 

and electronic texts)�

25%�

25%�

30%��Persuasive Reading, (examples: magazine and 

newspaper articles, brochures, letters, proposals, speeches

editorials, electronic texts, essays, opinion columns, and 

advertisements)�

10%�

15%�

20%��Practical/Workplace Reading, (examples: articles, letters,

Memos, brochures, electronic texts, warranties, recipes, forms, 

Consumer texts, manuals, schedules, and directions)�

15%�

20%�

20%��Totals�100%�100%�100%��





Examples of Strategies

Finding Main Idea

Recalling Facts and Details

Understanding Sequence

Recognizing Cause and Effect

Comparing and Contrasting

Making Predictions

Finding Word Meaning in Context

Drawing Conclusions and Making Inferences

Distinguishing Between Fact and Opinion

Identifying Author’s Purpose

Interpreting Figurative Language

Summarizing and Paraphrasing



Examples of Active Reading Skills

Connecting

Questioning

Predicting

Confirming/Disconfirming Predictions

Clarify

Personalizing

Summarize/Paraphrase

Inference/Reading Between t he Lines

Recognizing

Imaging/Visualizing









Examples of Elements

Characterization

Theme

Plot

Conflict

Resolution

Setting

Analogies

Leads

Idea Development







A few ways to practice some of the strategies:





 Finding the Main Idea and other strategies:  Example One

Have students read an editorial (could be read aloud by the teacher modeling active reading skills).  

Their job is to summarize what the article says and FIND THE MAIN IDEA then write it in one complete and correct sentence. 

Have a class discussion and create a statement on the board that captures the main idea of the writer. 

Then place three signs around the room (AGREE, DISAGREE, “RIDING THE FENCE”).  You can go with four signs that say AGREE, DISAGREE, SOMEWHAT AGREE, SOMEWHAT DISAGREE.  Have students look at the statement and then go to the corner that best represents how they feel about the statement.

Then ask them to come up with an argument that explains why they believe what they believe about the statement.

YOU SHOULD FOLLOW UP ON THIS WITH IMMEDIATE FURTHER PRACTICE AND ANALYSIS OF STUDENT WORK.

Have them read another editorial and then write in their writer’s notebook or on a prepared worksheet what they think is the main idea of the piece.

Follow up that assignment reading the piece in class (modeling active reading skills the entire time) and coming to a consensus with the kids on the writer’s main idea.  This is forcing them to “READ BETWEEN THE LINES”.



Finding the Main Idea and other strategies:  Example Two

The teacher reads aloud a book or a speech to the students.  As she or he reads, the teacher models their own thinking process.  They ask questions aloud as they go through the book or speech and personalizes by telling the students stories or thoughts from their own mind.  At the end, students are asked what the author means in this speech or book; THE STUDENTS MUST REDUCE THE MEANING TO ONE SENTENCE AND WRITE IT DOWN IN THEIR JOURNAL OR ON A PIECE OF PAPER.  The teacher does the same thing.  Then everyone reads their one sentence aloud and  the teacher goes to the book to try and find specific words, sentences or sections that support what the person is saying.  This can be done in small groups or in large groups.  It is best in small groups.

The next day students are given a reading of some sort (it can be their own choice of book or a speech/article that would be very interesting to the students or even something the teacher has written for them).

They are asked to come up with two questions they have about the book or speech/article based upon the cover or title.  

They are asked to place post it notes on things they can relate to (personalize) and to summarize what the book is about at the end.

Finally, they are asked what they think the meaning of the book is.  What lesson did they learn from the book?  They must also point to things directly in the book that taught them that lesson.  In other words, what is the theme of the book?



Finding the Main Idea and other strategies:      Example Three

Students are given a note-taking form that is a page divided into three boxes.  In one box the student writes down what they think of as the read, in the other box students write down what they agree or disagree with, and in the bottom box they write down what they think the writer means in this article or story.  This is very difficult, but it is higher level thinking that prepares kids for such higher level reading activities as DO YOU HEAR WHAT I HEAR?









Recalling facts and details and other strategies

Students are to read a fictional story.  They are then given the outline of a person on a piece of paper.  They must draw the main character (or a character they choose) from the story putting in everything they can remember about HOW THE CHARACTER LOOKED, HIS OR HER HISTORY, WHAT POSSESSIONS THEY HAD, WHAT KINDS OF THINGS THEY SAID, WHO THEIR FRIENDS WERE, WHAT THE CHARACTER’S HOUSE OR SETTING LOOKED LIKE.  It might be helpful if you created a handout with the outline of a man and all the things they should put in it surrounding the character.  They do this activity without the book in front of them.  

After they are finished, give them time with the book to add to their picture of the character or clarify any mistakes they made or things they could not remember





Understanding sequence  (example one)

Students read a story in a small group.  Then they are asked to do a timeline of the story that traces it from start to finish.  This can also be done as a quiz or a test over a reading they have done individually.  The teacher will need to show them what a timeline or a plotline looks like.

{----------------------*--------------------*-----------------------*------------------*------------}

The teacher can ask for as many points as they would like to make kids really break down the sequence



Understanding sequence (example two)

.The teacher takes a story and cuts it up into parts.  Then students in small groups are given a part of the story.  They cannot show each other what they have written, but they can read aloud their section.  With the teacher facilitating and the class working together, they are asked to look for clues and figure out how to put the story puzzle together.  This can also be done with an article that has an argument in it, or with a “how to” article or brochure.

This same activity can be done with a small group working to piece the story back together.  This also teaches CAUSE AND EFFECT.











Comparing and Contrasting

Have students read a story of their choice or it can all be the same story.  Students then get together in groups of two and do a VENN DIAGRAM comparing and contrasting the character’s traits and situations. 

Another option is to have kids read two conflicting views about something you are studying in class.  They can then do a venn diagram comparing and contrasting the two viewpoints or they could choose to do a Pro/Con chart outlining the two sides of the argument.



Making Predictions

Give students a story with the end chopped off.  Have them write how they think the story will end.  When they have finished predicting, give them the end of the story and have them write in their journals whether their prediction was wrong or right.  Stress that sometimes the best answers were the ones that were wrong because writers sometimes don’t end stories the way you think they will end.  They are confirming or disconfirming their prediction.

Another option is to give them the title of an article that has controversy.  They should then use a chart to outline what they think each side of the argument will say.  Afterwards, they read the article and add any arguments they did not predict to the list.





BEST PRACTICES IN READING INSTRUCTION



INCREASE�DECREASE��Reading aloud

Independent Reading

Exposure to a wide range of literature

Teacher modeling and discussing his or her own process as a reader

Primary instructional emphasis on comprehension

Teaching Reading as a process

Social, collaborative activities with discussion

Grouping by interests, choices

Silent reading followed by discussions and activities

Teach skills in context

Writing before and after reading

Encouraging invented spelling

Use of reading in content fields

Assessments that are higher level thinking

Measuring success of the reading program by reading habits, attitudes, and comprehension.�Exclusive stress on whole class or reading group activities

Teacher selection of all materials

Relying on a basal reader

Teacher keeping their reading private

Primary instructional emphasis on reading sub-skills such as phonics and syllables

Teaching reading as a single act

Solitary seat work

Grouping by reading levels

Round Robin Oral Reading

Teaching isolated skills in work books

Little or no chance to write about what students are reading

Teaching isolated skills in work books

Little or no chance to write

Punishing pre-conventional spelling

Segregation of reading to only “reading time”

Evaluation focused on low level skills

Measuring success of program by only test scores��











READING STANDARDS 

FROM READING AND WRITING GRADE BY GRADE

K Reading Standard One

                        PRINT-SOUND CODE



 Knowledge of Letters and their Sounds

Phonemic Awareness

Reading Words

�First Grade Reading Standard One 

PRINT-SOUND CODE



Phonemic Awareness

Reading Words��K Reading Standard Two

GETTING THE MEANING



Accuracy and Fluency

Self-Monitoring and Self Correcting Strategies

Comprehension

�First Grade Reading Standard One

GETTING THE MEANING



Accuracy

Fluency

Self-Monitoring and Self-Correcting Strategies

Comprehension



��K Reading Standard Three

READING HABITS

Reading a Lot

Reading Behaviors

Discussing Books

Vocabulary�First Grade Reading Standard Three

READING HABITS



Independent and Assisted Reading

Being Read To

Discussing Books

Vocabulary��



        2nd Grade Reading Standard One

                     PRINTING-SOUND CODE



Read full range of spelling paterns

Read regularly spelled one and two syllable words automatically

Recognize or figure out most irregularly spelled words�Third Grade Reading Standard One 

PRINT-SOUND CODE



Decoding fo the print-sound code should become automatic across the whole span of language��2nd Grade Reading Standard Two

GETTING THE MEANING



Accuracy

Fluency

Self-Monitoring and Self-Correcting Strategies

Comprehension�Third Grade Reading Standard One

GETTING THE MEANING



Accuracy

Fluency

Self-Monitoring and Self-Correcting Strategies

Comprehension



��2nd Grade Reading Standard Three

READING HABITS

Independent and Assisted Reading

Being Read to

Discussing Books

Vocabulary�Third Grade Reading Standard Three

READING HABITS

Reading a lot

Literature

Discussing Books

Vocabulary��









                                     4th through 6th grade



Type of Reading�Grade 4�Grade 7�Grade 10��Literary Reading, (examples:

Short stories, novels, plays, scripts

Poems)�

50%�

40%�

30%��Informational Reading, (examples: magazine 

and newspaper articles, letters, brochures,

reference materials, essays, nonfiction books, 

and electronic texts)�

25%�

25%�

30%��Persuasive Reading, (examples: magazine and 

newspaper articles, brochures, letters, proposals, speeches

editorials, electronic texts, essays, opinion columns, and 

advertisements)�

10%�

15%�

20%��Practical/Workplace Reading, (examples: articles, letters,

Memos, brochures, electronic texts, warranties, recipes, forms, 

Consumer texts, manuals, schedules, and directions)�

15%�

20%�

20%��Totals�100%�100%�100%��























Broken into specific skills for KINDERGARTEN

This tells us what kids should be able to do at the end of Kindergarten

Kindergarten Reading Standard #1

Print-Sound Code��Knowledge of Letters and Their Sounds—what we expect kids to do

Recognize and name most letters

Recognize and say the common sounds of most letters and write a letter that goes with a spoken sound

Use their knowledge of sounds and letters to write��Phonemic Awareness (segmenting and blending sounds)—what we expect kids to do 

Produce rhyming words and recognize pairs of rhyming words

Isolate initial consonants in single-syllable words (for example “t” is the first sound in “top”

When a single syllable word is pronounced (for example, “cat”) identify the onset “c” sound and the ending “at” sound and begin to separate the sounds (/C/-/A/-/T/) by saying each aloud

Blend onsets (/c/) and endings (at) to form words (CAT) and begin to blend separely spoken phonemes to make a meaningful one-syllable word ( for example, when the teacher says a word slowly, stretching it out as “mmm---ahhh—mmm” children can say that word being stretched out is “mom”)��Reading Words

Use their knowledge of letter sounds to figure out a few simple, regularly spelled, single syllable words (consonant-vowel-consonant)

Read simple texts containing familiar letter-sound correspondences and high frequency words

Read some words on their own, including a small number (about 20) of simple, high frequency words that are recognized by “sight”—that is, when children encounter the words in a story, they do not need to sound the words out.��





















































Kindergarten Reading Standard #2

Getting the Meaning��Accuracy and Fluency

Read Level B books that they have not seen before, but that have been previewed for them (telling the student the title and what it is about, as well as preparing them for any difficult vocabulary that is important to the story) attending to each word in sequence and getting most of them correct

Read “emergently”—that is reread a favorite story, re-creating the words of the text with fluent intonation and phrasing and showing through verbal statements or occasional pointing that they understand  the print on the page controls what is said.��Self Monitoring and Self Correcting Strategies

                         When students are re-reading:

They are looking at the correct page

The word they are saying is the one they are pointing to

What they read makes sense

When students are listening to stories read aloud, children should monitor whether the story is making sense to them.  We expect children leaving K to, for example…

Ask why a character would do that or say something they don’t understand or say the character “is scared because… “ or “did that because…”

��Comprehension

When reading texts students should be able to give evidence that they are following the meaning of what they are reading (for example, retelling what they have read using their own words or colloquial phrasing)

Retell the story in their own words or re-enact it, getting the events in the correct sequence

Respond to simple questions about the book’s content (for example, “Can you tell me w hat this story was about?” “What was Maria trying to do?” “How did Sam feel?” Why did Antoine hide under the bed?”

Create an artwork or a written response that shows comprehension of the story that was read

Use knowledge from their own experience to make sense of and talk about the text

Make predictions based on illustrations or portions of the story

��































Kindergarten Reading Standard #3

Reading Habits��Reading A lot

Choose reading as a way to enjoy free time and ask for books to be read aloud to them

Listen to one or two books read aloud each day in school and discuss these books with teacher guidance

Hear another one or two books read to them each day at home or in after school care

Re-read or read along—alone or with a partner or adult—two to four familiar books each day

Engage with a range of genres: literature (stories, songs, poems, plays); functional texts (how to books, signs, labels, messages); and informational texts (all-about books, attribute texts).��Reading Behaviors

Hold a book right side up and turn pages in correct direction

Be able to follow text with a finger, pointing to each word as it is read

Pay attention to what the words they read are saying��Discussing Books

Give reactions to the book, with backup reasons

Listen carefully to each other

Relate their contributions to what others have said

Ask each other to clarify things they say

Use newly learned vocabulary��Vocabulary

Notice words that they don’t know when they are read to and talked with and guess what the words mean from how they are used

Talk about words and word meanings as they are encountered in books and conversation

Show an interest in collecting words and playing with ones they like

Learn new words every day from talk and books read aloud��









































First Grade Reading Standards

This describes what we expect First Graders to be able to do at the end of first grade



Reading Standard #1 First Grade

Print Sound Code��Phonemic Awareness

Separate the sounds by saying each sound aloud (for example, /C/-/A/-/T/)

Blend separately spoken phonemes to make a  meaningful word��Reading Words

Know the regular letter sound correspondences and use them to recognize or figure out regularly spelled one and two syllable words

Use onsets and word rimes (word root and endings) to create new words that include blends (consonant letters put together yet keep their same sounds…br, cr are examples) and digraphs (two consonants put together to create one sound different from either of the two consonants…examples:  ch, ph, sh, th and wh)

Recognize about 150 high frequency words as they encounter the words in reading��

Reading Standard #2 First Grade

Getting the Meaning��Accuracy

Read Level 1 books that they have not seen before, but have neen previewed for them, with 90% accuracy of word recognition (self-correction allowed)��Fluency

Independently read aloud from Level 1 books that have been previewed for them, using intonation, pauses and emphasis that signal the structure of the sentence and the meaning of the text

Use the cues of punctuation—including commas, question marks and quotation marks—meaning and fluently reading aloud��Self Monitoring and Self Correcting Strategies

Notice whether the words sound right, given their spelling

Notice whether the words make sense in context

Notice when sentences don’t make sense

Solve reading problems and self correct, through strategies that include syntax and word meaning clues, comparing pronounced sounds to printed letters, gathering context clues form surrounding sentences or pictures, and deriving new words by analogy to known words and word parts, for example, using “tree” and “my” to get “try”

Check their solution to a difficult word against their knowledge of print-sound correspondences and the meaning of text.��Comprehension

Retell the story

Tell what the book is about (summarize)

Describe in their own words what new information they gained from the text

Answer comprehension questions similar to those for kindergartners

Extend the story and make predictions about what might happen next and say why

Talk about motives of characters

Describe the causes and effects of specific events��











First Grade Reading Standard #3

Reading Habits��Independent and Assisted Reading 

Read four or more books every day independently or with assistance

Discuss at least one of these books with another student or a group

Read some favorite books many times, gaining deeper comprehension

Read their own writing and sometimes the writing of their classmates

Read functional messages they encounter in the classroom (for example, labels, signs, instructions)��Being Read To

Hear two to four books or other texts (for example, poems, letters, instructions, newspaper articles, dramatic scripts, songs, brochures) read aloud every day

Listen to and discuss every day at least one book or chapter that is longer and more difficult than what they can read independently or with assistance.��Discussing Books 

Demonstrate the skills we look for in the comprehension component of Reading Standard #2: Getting the meaning

Compare two books by the same author

Talk about several books on the same theme

Refer explicitly to parts of the text when presenting or defending 

Politely disagree with appropriate

Ask others questions that seek elaboration and justification

Attempt to explain why their interpretation of a book is valid��Vocabulary

Make sense of new words from how the words are used, refining their sense of the words as they encounter them again

Notice and show interest in understanding unfamiliar words in texts that are read to them

Talk about the meaning of some new words encountered in independent and assisted reading

Know how to talk about what words mean in terms of functions (for example, “A shoe is a thing you wear on your foot.”) and features (for example, “Shoes have laces”

Learn new words every day from talk and books read aloud��









































These are the things a student should be able to do at the end of Second Grade



Second Grade Reading Standard #1

Print Sound Code��Print Sound Code 

Read regularly spelled one and two syllable words automatically 

Recognize or figure out most irregularly spelled words and such spelling patterns as diphthongs(a vowel sound that changes as it is spoken like the word “boy” that has a “oy” that sounds like /o/ and /e/), special vowel spellings and common word endings ��

Second Grade Reading Standard #2

Getting the Meaning��Accuracy 

Independently read aloud unfamiliar Level L books with 90% accuracy of word recognition (self correction allowed)



��Fluency

Independently read aloud from unfamiliar Level L books that they  have previewed silently on their own, using intonation, pauses, and emphasis to signal the meaning of the text

Use the cues of punctuation—including commas, periods, question marks—to guide  them in getting meaning and fluently reading aloud

��Self Monitoring and Self Correcting Strategies

Know when they don’t understand a paragraph and search for clarification clues within the text

Examine the relationship between earlier and later parts of a text and figure out how they make sense together

��Comprehension

Recognize and be able to talk about organizing structures

Combine information from two different parts of the the text

Infer cause-and-effect relationships that are not explicitly stated

Compare the observations when reading nonfiction texts

Discuss how, why and what-if questions about non-fiction texts

Discuss or write about the themes of a book—what the messages of the book might be

Trace characters and plots across multiple episodes, perhaps ones that are read on several successive days

Relate later parts of a story to earlier parts, in terms of themes, cause and effect, etc.��





























Second Grade Reading Standard #3

Reading Habits��Independent and Assisted Reading

Read one or two short books or long chapters every day and discuss what they read with another student or a group

Read good children’s literature every day

Read multiple books by the same author and be able to discuss differences and similarities among these books

Reread some favorite books or parts of longer books, gaining deeper comprehension and knowledge of author’s craft

Read narrative accounts, responses to literature (pieces written by other students, book blurbs, and reviews), informational writing, reports, narrative procedures, poetry, plays

Read their own writing and classmate’s writing, including class books or public displays.

Read the functional and instructional messages they see in the classroom environment (for example, announcements, labels, instructions, menus and invitations) and some of those encountered outside school

Voluntarily read to each other, signaling their sense of themselves as readers��Being Read to

Have a worthwhile literature read to them to model the language and craft of good writing

Listen to and discuss at least one text that is longer and more difficult than what they can read independently or with assistance

Hear texts read aloud form a variety of genres

Use reading strategies explicitly modeled by adults in read-alouds and assisted reading��Discussing Books

Demonstrate the skills we look for in the comprehension component of Reading Standard #2: Getting the Meaning

Recognize genre features and compare works by different authors in the same genre

Discuss recurring themes across works

Paraphrase or summarize what another speaker has said and check whether the original speaker accepts the paraphrase

Sometimes challenge another speaker on whether facts are accurate, including reference to the text

Sometimes challenge another speaker on logic or inference

Ask other speakers to provide supporting information or details

Politely correct someone who paraphrases or interprets their ideas incorrectly (for example, “That’s not what I meant…”)��Vocabulary

Recognize when they don’t know what a word means and use a variety of strategies for making sense of how it is used in the passage they are reading

Talk about the meaning of some new words encountered in reading after they have finished reading and discussing at text

Notice and show interest in understanding unfamiliar words in texts that are read to them

Know how to talk about what nouns mean in terms of function (for example, “An apple is something you eat”), features (for example, “Some apples are red”) and category (for example, “An apple is a kind of fruit”)

Learn new words every day from their reading and talk��









These are the things a student should be able to do at the end of Third Grade



Third Grade Reading Standard #1

Print Sound Code ��Print Sound Code

Decoding of the print sound code should become automatic across the whole span of language       

��

Third Grade Reading Standard #2

Getting the Meaning��Accuracy

Independently read aloud unfamiliar Level O books with 90% or better accuracy of word recognition (self-correction allowed)��Fluency

Independently read aloud from  Level O books that they have previewed silently on their own, using intonation, pauses, and emphasis that signal the meaning of the text

Easily read words with irregularly spelled suffixes (for example, -ous,  -ion,  -ive)

Use the cues of punctuation to guide themselves in getting meaning and fluently reading aloud from the increasingly complex texts they read

Use pacing and intonation to convey the meaning of the clauses and phrases of the sentences they read aloud��Self Monitoring and Self Correcting Strategies

Monitor their own reading, noticing when sentences or paragraphs are incomplete or when texts do not make sense.

Use their ear for syntax to help figure out the meaning of new words

Infer meaning of words from roots, prefixes and suffixes, as well as from the overall contextual meaning of what they are reading

Analyze the relations among different parts of a text

Raise questions about what the author was trying to say and use the text to answer the questions.��Comprehension

Capture meaning from figurative language (for example, similes, metaphors, poetic images) and explain the meaning

Cite important details from a text

Compare one text to another they have read or heard

Discuss why an author might have chosen particular words

Say how a story relates to something in real life

Explain motives of the characters

Discuss plot and setting

Use the structure of informational text to receive information

Analyze the causes, motivations, sequences and results of events

Understand the concepts and relationships described

Use reasoning and information from within and outside the text to examine arguments

Describe in their own words what new information they gained from non fiction text and how it relates to prior knowledge

Follow instructions or directions they encounter in the more complicated functional  texts they now are reading��

















Third Grade Reading Standard #3

Reading Habits��Reading a Lot

Read 30 chapter books a year independently or with assistance, and regularly participate in discussions of their reading with another student, a group or an adult

Read and hear texts read aloud from a variety of genres, including narrative accounts, responses to literature (written by other students and found in book blurbs, and reviews), informational writing, reports narrative procedures, recountings, memoirs, poetry and plays.

Read multiple books by the same author and be able to identify differences and similarities among them

Reread some favorite books, or parts of longer books, gaining deeper comprehension and knowledge of author’s craft

Read their own writng and writing of their classmates, including pieces compiled in class books or placed on public display

Read the functional and instructional messages they see in the classroom environment (for example, announcements, labels, instructions, menus, invitations) and some of those encountered outside school

Listen to and discuss at least one chapter read to them every day

Voluntarily read to each other, signaling their sense of themselves as readers��Literature

Read good children’s literature every day

Have worthwhile literature read to them to model the language and craft of good writing

Discuss underlying themes or messages when interpreting fiction

Read and respond to poems, stories, memoirs and plays written by peers

Identify and discuss recurring themes across works

Evaluate literary merit and participate informatively in peer talk about selecting books to read

Examine the reasons for a character’s actions, accounting for situation and motive

Read multiple books by the same author and be able to identify differences among them

Recognize genre features, understand differences among genres and compare works by different authors in the same genre

Note and talk  about author’s craft; content, point of view, word choice, plot, beginnings and endings, and character development��Discussing Books

Demonstrate the skills we look for in comprehension component of Standard 2: Getting the Meaning

Note and talk about author’s craft: word choice, beginnings and endings, plot, and character development

Use comparisons and analogies to explain ideas

Refer to knowledge build during discussion

Use information that is accurate, accessible, and relevant

Restate their own ideas with greater clarity when a listener indicates non-comprehension

Ask other students questions requiring them to support their claims or arguments

Indicate when their own or other’s ideas need further support or explanation��Vocabulary

Learn new words every day from their reading

Recognize when they don’t know what a word means and use a variety of strategies for figuring it out (for example, ask others, look at the context, find the word in sue elsewhere and look for clues there

Know meanings of roots, prefixes, and suffixes

Talk about the meaning of most of the new words encountered in independent and assisted reading

Notice and show interest in understanding unfamiliar words in texts read to them

Know how to talk about what nouns mean in terms of function (for example, “Water is for drinking”), features (for example, “Water is wet”), and category (for example, “Water is a liquid”)

Know how to talk about verbs as “action words”

Talk about words as they relate to other words: synonyms, antonyms or which word is more precise��

�
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